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  g§nmXH$ H$s H$b‘ go......

“emoY à{V^m” Ho$ àñVwV A§H$ H$mo nmR>H$m| Ho$ g‘j àñVwV H$aZo ‘| g§ñWm Ho$ AmMm¶m]

H$m ‘hËdnyU© ¶moJXmZ ahm h¡& àñVwV A§H$ ‘| {ejm Ho$ g‘ñV ñVam| go g§~§{YV e¡{jH$

g‘ñ¶mAm| go Ow‹S>o emoY AmboI àñVwV {H$E JE h¢& nyd© àmW{‘H$, àmW{‘H$, Cƒ àmW{‘H$,

hm¶a goHo$ÊS>ar ñVa, {dkmZ {ejU, {ejm H$m A{YH$ma, {ejU à{ejU noS>m°JmoOr, embo¶

ñdÀN>Vm, {Z…eº$ ~ƒm| go Ow‹S>r g‘ñ¶mAm| Am{X H$m joÌ gpå‘{bV h¡&

nmR>ç nwñVH$m| ‘| {Z{hV ‘yë¶m| Ho$ g§X ©̂ ‘| gwPmd àmá hþE {H$ H$jm ‘| AÜ¶mnZ H$mo

‘yë¶m| go Omo‹S>Zm hmoJm, {ejH$ à{ejU H$m¶©H«$‘m| ‘| ̂ r à{ejm{W©¶m| ‘| ‘yë¶m| H$s g‘P

{dH${gV hmoZm A{Zdm¶© h¡& N>mÌm| H$s e¡{jH$ A{^d¥{Îm, e¡{jH$ A{^ê${M Ed§ e¡{jH$

CnbpãY CÎm‘ e¡{jH$ dmVmdaU ‘| nmo{fV hmoVr h¡& amḯ>r¶ ‘mÜ¶{‘H$ {ejm ¶moOZm H$m à^md

embmAm| ‘| ̂ m¡{VH$Ed§ ‘mZdr¶ g§gmYZm| ‘| n[ab{jV hþAm h¡& {ejm Ho$ A{YH$ma A{Y{Z¶‘

Ho$ à^md go ~ƒm| Ho$ àdoe ‘| Ý¶yZV‘ d¥{Õ hþB© h¡& g‘¶-gmaUr H$m 80% nmbZ hmo ahm

h¡& AmaQ>rB© H$m A^r ~ƒm| H$s CnpñW{V na {deof à^md Zht n‹S>m h¡& {dÚmb¶ n[aga Ho$

gm¢X¶uH$aU Ho$ {bE {ejH$m| Ed§ {dÚm{W©¶m| Ho$ Ñ{ï>H$moU ‘| gwYma d gh^m{JVm H$mo ~‹T>m¶m OmZm

Mm{hE& ~ƒm| Ho$ nmR>çnwñVH$m| H$s g‘P ‘| J«§Wmb¶ H$s ̂ y{‘H$m H$mo à^mdembr ~ZmZm hmoJm&

amḯ>r¶ à{V^m ImoO narjm Ho$ à{V àmMm¶©, {ejH$m| Ed§ ~ƒm| H$mo OmJê$H$ ahZm hmoJm& {eew {ejm

H$mo Am¡nMm[aH$ {ejm ‘| àdoe H$s V¡¶mar hoVw ~ƒm| Ho$ ñVa Ho$ AZwHy$b ~ZmZm hmoJm& emoY à{V^m

e¡{jH$ joÌ ‘| go Ow‹S>o {ejH$m|, {deofkm|, emoYm{W©¶m| ‘| emoY H$m¶m] Ho$ à{V gH$mamË‘H$ Ñ{ï>H$moU

H$m {dH$mg H$aZo ‘| geº$ ‘mÜ¶‘ h¡&

g‘ñV nmR>H$ Ho$ AmboIm| H$s g‘rjm H$a gwPmd àñVwV H$a|, AmnHo$ gh¶moJ hoVw

{ZdoXZ H$aVo h¢....

   S>m°. lr‘Vr {Zer ̂ må~ar

  àmMm¶©
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“[eew {ejm Ed§ ñdmñÏ¶ Ho$ g§~§Y ‘| Am§JZ~m‹S>r H$m¶©H$Vm©Am| H$s
gOJVm H$m AÜ¶¶Z {~bmgnwa ZJa Ho$ g§X ©̂ ‘|”

(Informal Education)
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“àboIm| Ho$ {S>{OQ>b g§ajU ‘| gm°âQ>do¶am| Ed§ g§ñWmAm| H$s ŷ{‘H$m”
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“CÀM ‘mÜ¶{‘H$ ñVa Ho$ {dÚm{W©¶m| Ho$ AÜ¶¶Z AmXV Ed§ CnbpãY
àoaUm H$m CZH$s e¡{jH$ CnbpãY na n‹S>Zo dmbo à^md H$m AÜ¶¶Z”

lr‘Vr ar‘m e‘m© H$‘b ¶mXd

"To be a good students it is nec-
essary to have good study Habits."
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(Statement of the prob-
lem) 

"Influence of Study Habit and
Achievement Motivation on the Aca-
demic Achievement of Students at
High School level''
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l-Ø - v/;;u {k s= U; kn ’ k Z e /;eku  izekf.kd fopyu     Df           t   lkFkZdrk

1 v/;;u vknr 1 2 0 174.58    20.07    238   9.56     P 0-01

2 miyfC/k i zsj.kk 1 2 0 91.78  13.04

H
O1

H

R=c/?ab
R=0.55

H

 l- Ø- v/;;u vknr U; kn’ k Z e /;eku izekf.kd fopyu   Df         t        lkFkZdrk

 1 ckyd   60        181.57     24.74          118    2.25  P 0-01

 2 ckfydk   60 17 3     16.12

x y (z
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“H$ñVya~m Jm±Yr ~m{bH$m Amdmgr¶ {dÚmb¶ Am¡a gm‘mÝ¶ {dÚmb¶
Ho$ ~m{bH$mAm| ‘| ñdÀN>Vm Ed§ ñdmñÏ¶ g§~§Yr OmJê$H$Vm H$m

VwbZmË‘H$ AÜ¶¶Z”
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"A Comparative Study of Government and Non-Government Primary School
Teacher's Awareness towards Fundamental "Right  to Education"

 - Dr. Kshama Tripathi,  Ku. Shakuntala Soni

Abstract
The RTE Act 2009 provides the right to free and compulsory Education. To every child in
the age of 6-14 yr. in India. The act is the foundation for the development of a common
public school system that can provide quality education to all the children thus preventing
of exclusion socially & economically weaker sections of population. This research is
directed to study of Govt. and Non. Govt. Primary School teacher's awareness towards
Fundamental Right to Education. The study was conducted on 200 Primary level school
teacher's. Selfmade tool "Awareness towards fundamental Right to Education" was used
as a tool for collection of data.

Introduction:
Education has been considered as the ma-
jor instrument to address inequalities in the
Indian society by promoting equality social
Justice and respect for the individual human
being which are preconditions for ensuring
rights. The 1986 education policy of India
and its program of action suggests various
measures to bring equality through the sys-
tem of education. A whole chapter of the
1986 National Policy on Education (NPE)
spell's our measure to promote equality of
educational opportunity by attending to the
specific needs of the deprived sections of
society.

Particularly the primary school years are an
important phase in child's education be-
cause it is the foundation for his learning. It
is also the time when the children are more
inquisitive. What do they ask and how their
questions are answered will be crucial to his
development later on in life. During these
formative years the Education should build
their confidence & desire in learn and ex-
pose them to different aspects of learning
in academic & non academic areas so that
the children will have a well rounded primary
education. It is very essential that every sec-
tion of the society is able to access the qual-
ity Education.

In addition to quality of education, equality
of education is also essential. Equality of
education mean equality in educational &
related resources equality of respect and

recognition, equality of power, equality of
love, care and solidarity, equality of access,
equality of opportunities and equality of out-
comes. By combination of both i.e., quality
education & equality of education school can
transform in to truly equalitarian institution.
So the universalisation of education is es-
sential universalization of provision, univer-
salization of enrolment, universalization of
retention, universalization of participation
and universalization of achievement.

It has also been stated in the National Policy
on Education 1986 that strenuous efforts
should be made for early fulfillment of direc-
tive principle under article 45 of constitution
seeking to provide free and compulsory
Education to all children upto 14 yrs of age.
It was followed the reinforcement by plan of
action 1992. In the direction of ensuring
quality elementary education for all, the need
for a regulation occurred to make it sure that
elementary education should be provided to
children as a right. As a result the concept
of Right to Education came into existence.
In India universalization of Elementary  Edu-
cation has been a national goal since Inde-
pendence. After Independence Article 45
under the newly framed Indian Constitution
stated that the state shall endeavour to pro-
vide with in a period of ten years from the
commencement of this constitution for free
and compulsory education for all children
until they complete the age of fourteen.
years. Free and Compulsary elementary
education was made a fundamental right
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Non Govt. Schools towards Right to
Education .

o To study the awareness of rural/ur-
ban primary school teacher's towards
Right to Education.

HYPOTHESIS OF STUDY

Ho1 There will be no significant difference
between awareness towards Right
to Education of male/female
teacher's of Govt. Schools at Primary
Level.

Ho2 There will be no significant difference
between awareness towards Right
to Education of male/female
teacher's of Non Govt. Schools at
Primary Level.

 Ho3 There will be no significant difference
between awareness towards Right
to Education of teacher's of Govt./
Non Govt. Schools at Primary Level.

Ho4 There will be no significant difference
between awareness towards Right
to Education of teacher's of rural/ur-
ban Schools at Primary Level.

RESEARCH METHODOLOGY

In the present study the nature of the prob-
lem is descriptive. Therefore the survey
method has been used in the study. The
method of sampling in the present study has
been used randomly selection from all the
primary level of schools teacher's of Bilha
Block of Bilaspur district. The study cover
male/female teacher's of rural and urban
areas of Bilha Block.
The tool used in the present study for the
purpose of data collection is as. Awareness
questionnaire towards fundamental Right to
Education. The relevant data were collected
on self made questionnaire and has been
presented in the tabulation form for the
analysis and interpretation. Statistical cal-
culation were made for analyzing & interpre-
tation.
The mean, S.D. and t-test were used to test
the significant difference between means of

two group.

POPULATION

In this study, all Primary school Teach-
ers of Bilaspur District is population.

SAMPLE-

To study the large population directly
is an endless process or almost impossible.
Some of the population is so large that their
characteristics could never be measured or
studied completely. Therefore a sample
group is selected which characterizes the
whole population and is tested and its analy-
sis gives the properties of the population.

Random Sampling Method is used
by the researcher.

       Govt.  Non. Govt.   Total

     M F M F

Rural Teachers  25 25 25 25 100

Urban Teachers 25 25 25 25 100

Total      50 50 50 50 200

RESEARCH TOOLS

The researcher himself designed a tool for
collecting the data for studying . "A Com-
parative Study of Government and Non-Gov-
ernment Primary School Teacher's Aware-
ness towards Fundamental "Right  to Edu-
cation".

STATISTICS USED :

The present study has been analysed
by descriptive & inferential statistics by
which the hypothesis where tested and con-
clusion is inferred.
Descriptive Statistics includes Mean, S.D.
Inf Statistics includes 't' test is applied and
two means are compared.

ANALYSIS AND INTERPRETATION OF DATA

Keeping the problem in view hypoth-

Table- 01
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significant at 0.01 level indicates no signifi-
cant difference between awareness towards
Right to Education of male female teachers
of Non-Govt. schools at Primary level.
So far as mean values concerned female
teachers scored higher than male teacher's
in questionnaire but to test whether the dif-
ference in mean values is only due to
chance or a real significant difference ex-
ists the following null hypothesis is tested by
using t-test so the null hypothesis is retained.
Ho3 : There will be no significant
difference between awareness towards
Right Right to Education of Teacher's of
Govt./Non-Govt Schools at Primary level.

Table  - 3

Mean and S.D. showing difference in RTE
awareness among Male and Female Pri-
mary Teachers of Govt. and Non-Govt.
School.

Group N             N       M      Sd      df       H        Significance

Govt. School Teachers         100   83.88  3.39   198   72          0.78

Non-Govt School Teachers  100  79.63  4.83      72           0.05

Graph - 4
Bar Graph presenting Mean and S.D. show-
ing difference in RTE awareness among
Male and Female Primary Teachers of Govt.
and Non-Govt. School.

Table 3 shows that the mean value of Govt.
School teacher's in relation to awareness
on RTE act is higher than Non-Govt. School
teacher's. The critical table value of 't' with

83.88
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79.63

4.83
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198 degree of freedom at 0.05 and 0.01 level
of significance is 1.97 and 2.60. The com-
puted value of 't' is 7.2 which is greater than
the critical table value. Hence it is signifi-
cant up to both 0.05 and 0.01 level of sig-
nificance. Therefore the result depicts that
there is significant difference between
awareness towards Right to Education of
teacher's of Govt. and Non-Govt. Schools
at Primary level. So null hypothesis rejected.
Ho4 : There will be no significant
difference between awareness towards
Right to Education of Teacher's of Rural and
Urban Schools at Primary level.

Table  - 5
Mean and S.D ratio showing difference in
RTE awareness among Male and Female
Primary Teachers of Rural and Urban
School.

Group N   N       M.     SD          DF          t               Significance

Urban Teachers   100   82.4   4.38     198      0.44       Not Significant

Rural Teachers   100  82.13  4.38

Graph - 5
Bar Graph presenting Mean and S.D ratio
showing difference in RTE awareness
among Male and Female Primary Teachers
of Rural and Urban School.
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Significance of the Study :

Different Styles of Leadership

Various authorson leadership have
given different number of leadership styles. In
its basic differentiation it can be divided into
three leadership styles viz. autocratic,
democratic and deligative.

(a) Authoritarian Leadership (Autocratic)

Authoritarian leaders, also known
as autocratic leaders, provide clear
expectations for what needs to be done, when
it should be done, and how it should be done.
There is also a clear division between the
leader and the followers. Authoritarian leaders
make decisions independently with little or no
input from the rest of the group.

Researchers found that decision-
making was less creative under authoritarian
leadership. Lewin also found that it is more
difficult to move from an authoritarian style
to a democratic style than vice versa. Abuse
of this style is usually viewed as controlling,
bossy, and dictatorial.

Authoritarian leadership is best
applied to situations where there is little time
for group decision-making or where the leader
is the most knowledgeable member of the
group.

Characteristics of Autocratic Leadership

The major autocratic leadership
style characteristics include:

1. The autocratic leader retains all power,
authority, and control, and reserves the
right to make all decisions.

2. Aut ocrat ic leaders d ist r ust  t hei r
subord inat e’s ab i l i t y, and closely
supervise and cont rol people under
them.

3. Autocrat ic leaders involve themselves in
detailed day-to-day act ivit ies, and rarely
delegate or empower subordinates.

4. The autocratic leader adopts one-way
communication. They do not consult
with subordinates or give them a chance
to provide their opinions, no matter the
potential benefit of such inputs.

5. Autocratic leadership assumes
that employee  motivation comes not
through empowerment, but by creating
a structured set of rewards and
punishments.

6. Autocratic leadership is an extreme
version of task-oriented or assertive
leadership. A manager with this style
typically relies on his authority,
assertiveness, position and fear to
motivate workers to complete tasks on
time. While this approach can lead to
efficiency benefits, it may also cause low
employee morale and high turnover.
Autocratic leaders normally share a few
common traits.

(i) Domineering :

Autocratic leaders normally exhibit
a high degree of dominance. This includes a
captivating persona, aggressive demeanor and
vocal assertiveness

(ii) Decisive :

Autocratic leaders are typically
decisive. When faced with a dilemma or a
complex situation, a leader with this style
tends to be able to think quickly and act swiftly.

(iii) Independent :

Along with being decisive,
autocratic leaders often prefer to operate or
make decisions independently. They rarely listen
to the input or ideas of other employees. This
can severely inhibit the quality and quantities
of ideas the leader has to work with. Inability
to share input also demotivates workers. In some
companies where routine tasks must be
performed efficiently, the ability of leaders to
make fast, autonomous decisions is vital to
consistency and uniformity in production.
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The population has been further
limited to the principals  who are working in
the secondary and higher secondary schools
and students who are in class 9th to 12th
standards.

For the selection of sample, the
researcher collected the details of all the
schools form Bilaspur, Janjgir-Champa  districts
of Chhattisgarh state.  Using stratified random
procedure from the list of schools the
researcher identified 320 schools from
government and nongovernment sectors from
selected above mentioned two districts.

Tools and Techniques Used :

Hence the researcher decided to
use the following tools for the present study.

(a) Principal’s Leadership Style Scale (PLS-
5X) developed by the researcher has
been used.

(b) Principal’s Performance Measurement
Scale (PPMS) developed by the
researcher has been used.

Administration and Collection of Data:

After getting permission from the
college authority and principal,the researcher
visited the sampled college and 50
undergraduate students ( 25 Boys and 25 Girls
) belongs to second year Science stream and
50 undergraduate students ( 25 Boys and 25
Girls ) belongs to second year Arts stream were
sampled out by means of simple random
technique. First the researcher collects the
data from Science stream and then from Arts
stream. Then after establishing rapport with
the students of Science stream, first the Test

                      Sample Frame

District  Bilaspur Janjgir-Champa Total

Govt. Schools 8 0 8 0 16 0

Non-Govt. Schools 8 0 8 0 16 0

Total            160         160                    320

Anxiety Scale was handed over to them.
Instructions were explained to selected
students. They were instructed to answer the
questionnaires individually, without any sort
of consultation with their colleagues. The
respondents were assured that their responses
would be kept confidential and this is purely
for research purpose. After completion of first
test the students were requested to come to
the class after 30 minutes for second test. Just
after 30 minutes the Study Habits scale
questionnaire is distributed to selected 50
students with due information for answering.
Again they were instructed to answer the
questionnaires individually, without any sort
of consultation with their colleagues. After
collecting both the questionnaire form the
undergraduate Science students the researcher
give thanks to the students and left the
colleges. On the next day the researcher visits
the same college and adopted the same
procedure for collecting the data from the
students of Arts stream.In this way the
researcher collected the data from 1000
undergraduate Science and Arts students from
selected government and private colleges of
Bilaspur Districts of Chhattisgarh State. After
collecting all the data they should be properly
evaluated by the researcher as per scoring key.

Scoring Procedure :

1. Sum the responses on items 1, 4, 7,
10, 13, and 16

(authoritarian leadership).

2. Sum the responses on items 2, 5, 8,
11, 14, and 17

(democratic leadership).

3. Sum the responses on items 3, 6, 9,
12, 15, and 18

(laissez-faire leadership).

Scoring Interpretation

This questionnaire is designed to
measure three common styles of leadership:
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Means and Standard Deviations and t-value of the scores of Leadership Styles of 

the Principals based on their Locality 

Leadership 

Styles 
Gender N M Sd df 

t-

value 
Significance 

Authoritarian 
Urban 160 16.43 2.0 

318 2.59 p<.01 
Ruler 160 16.92 1.4 

Democratic 
Urban 160 23.36 2.1 

318 2.66 p<.01 
Ruler 160 22.82 1.5 

Laissez-faire Urban 160 23.03 2.1 318 .653 NS 

 
Measuring of Student’s performance 

S.No. Activities Min. Score Max. Score 

1. Academic Activities 0 30 

2. Participation in Olympiads 0 20 

3. Participation in Science Exhibitions 0 10 

4. Participation in Sports 0 10 

5. Participation in Cultural Activities 0 10 

6. Various Club Activities 0 10 

7. NCC/NSS activities 0 100 

 
Means and Standard Deviations and t-value of the scores of Student’s 

performance based on locality of the school 

Performance 

of Students 
Locality N M Sd df 

t-

value 
Significance 

Academic 

Activities 

Urban 160 18 1.9 
318 1.63 NS 

Rural 160 17.7 1.3 

Olympiad 

Activities 

Urban 160 0.1 0.2 
318 2.7 p<.01 

Rural 160 0.04 0.2 

Science 

Exhibition 

Urban 160 0.1 0.3 
318 0 NS 

Rural 160 0.1 0.3 

Sports 

Activities 

Urban 160 2.7 0.7 
318 3.37 p<.01 

Rural 160 3.0 0.9 

Cultural 

Activities 

Urban 160 0.1 0.4 
318 2.0 p<.05 

Rural 160 0.2 0.5 

Club 

Activities 

Urban 160 0.5 0.9 
318 6.29 p<.01 

Rural 160 1.18 1.05 

NCC/NSS 

Activities 

Urban 160 0 0 
318 0 NS 

Rural 160 0 0 

Total 

Performance 
Urban 160 21.16 2.38 318 .564 NS 

 

R11: Urban School students significantly more
active in participation in Olympiads than
that of Rural school students.

R13: Rural school students have shown
significantly more participation in sports
activities than that of urban school
students.

R14: Rural school students have shown
significantly more participation in
cultural activities than that of urban
school students.

R15: Rural school students have shown
significantly more participation in various
club activities than that of urban school
students.

R16: There is no significant difference in the
level of overall performance of students
based on their locality.

R18. There no significant difference in the
academic performance of government
and private school students.

R19 : Government School students
significantly more active in    participation
in Olympiads than that of private school
students.

R20 : There is no difference in the level of
participation in Science Exhibitions by the
government and private school students.

R21 : There is no difference in the level of
participation in sports activities by the
government and private school students.

R22 : Private school students have shown
significantly more participation in
cultural activities than that of
government school students.

R23 : There is no difference in the level of
participation in various club activities by
the government and private school
students.

R24 : There is no difference in the level of
participation in NCC/NSS activities by the
government and private school students.

Ho6. There will be no effect of school
principals’ leadership  on  the
Performance of its students.
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performers, while education is to human beings.
The 21st century has witnessed significant
changes in education system in India. These
changes have their origin in the evolution of
the educational system during post-
independence era and are in response to the
economic and social development policies.
(GOI 2004; The Indian Education System an
overview). The Right to Education has been
enacted by Parliament in the Fifty-third year of
the Republic of India (Eighty-sixth
Amendment) Act, 2002 in the year 2009. The
quality of education is ensured through it.
The focus of teacher education until NCTE
2014 regulations was encompassed on teaching
skills, sound pedagogical theory and
professional skills.
Teacher Education = Teaching Skills +
Pedagogical theory + Professional skills.
Teaching skills would include providing
training and practice in the different techniques,
approaches and strategies that would help the
teachers to plan and impart instruction, provide
appropriate reinforcement and conduct
effective assessment. It includes effective
classroom management skills, preparation and
use of instructional materials and
communication skills.
Pedagogical theory includes the philosophical,
sociological and psychological considerations
that would enable the teachers to have a sound
basis for practicing the teaching skills in the
classroom. The theory is stage specific and is
based on the needs and requirements that are
characteristic of that stage.
Professional skills include the techniques,
strategies and approaches that would help
teachers to grow in the profession and also work
towards the growth of the profession. It includes
soft skills, counseling skills, interpersonal
skills, computer skills, information retrieving
and management skills and above all life long
learning skills.
An amalgamation of teaching skills,
pedagogical theory and professional skills
would serve to create the right knowledge,
attitude and skills in teachers, thus promoting
holistic development.

The Justice Verma commission also felt that
most of teacher education programmes (such
as the B.Ed. and D.Ed.) do not adequately
engage with subject knowledge and practice of
teaching is usually no more than five to six
weeks and that, too, piece-meal in approach.
Foundational and skill inputs introduced earlier
are expected to be integrated and applied during
this period. Due to paucity of time, 'lessons'
are planned with virtually no reflection on the
content of subject-matter and its organization.
There is, therefore, a need for a longer duration
programme, either an integrated model of a
minimum duration of four years at the
Bachelor's degree level or a two-year Bachelor's
degree model after graduation.
2 Years B.Ed. Programme
In fact, the suggestion of duration of B.Ed.
Programme for 2 years is very old. Almost all
commissions on teacher education are also
emphasised the duration of the course. The
Kothari commission (1964-66) discussed about
the duration of the Training Course.At the
primary stage, a minimum of two years is
needed; and if the course is lengthened to two
years in all areas where it is one year, there
would be no difficulty in providing the needed
courses in subject-matter. At the secondary
stage, where the duration of the course is only
one year, it has been suggested that it should
be increased to two years, to do justice to the
existing heavy courses and to incorporate the
proposed subject- matter courses. From a
financial and practical point of view this does
not seem feasible. However, it is possible to
make better use of the existing duration by
extending the working days in the academic
year from the existing level of 180-190 days to
230 days. Academic years of such lengths have
been adopted in some secondary training
institutions with very good results and the
committee recommend that the reform should
be extended to all institutions without delay.
NCTE Regulations, 2014
The National Council for Teacher Education
(NCTE) revisited its regulations and norms and
standards for various teacher education
programmes and notified new Regulations on
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based engagement may include oral history
projects and dialogue with a community of
artisans etc. as part of Contemporary India
and Education’ or Pedagogy of Social
Science/History‘. Likewise, the pedagogy
course on science may include environment
based projects to address concerns of a
particular village/city or a community.
The critics of One Year B.Ed. argue that, one
year B.Ed. is in-sufficient time duration to
provide adequate and stable knowledge in
content areas, in pedagogy of teaching and at
last in developing a sense of positive attitude
towards teaching among the trainee-teachers.
The National Commissionon Teachers (1985)
under theChairmanshipof D.P. Chattopadhyaya
stated that the existing one year   B. Ed. Courses
must be made effective both by the lengthening
the time available and by revamping the current
course and curricula. The Commission also
suggested that two summer months may be
added to the academic year ensuring a working
year of at least 220 days, an increase in the
working hours per day, and in some places
appointment of additional staff and
restructuring of the programme of studies
allowing sufficient time for practical works in
the school and community (B.N. Panda, 2001).
Objectives of the Study
Following are the objectives of the study;
1. To study the effect on the admission/
intake in B.Ed. Colleges after implementation
of 2 year B.Ed. programme in Chhattisgarh.
2. To study the views of the teacher
educators, students  on the 2 year B.Ed.
Programme.
3. To study the opinion of the student
teachers about theory, practicum and internship
of the B.Ed. Programme.
Research Questions to be answered
1. What is the effect of 2 year B.Ed.
Programme in the intake of the state of
Chhattisgarh

2. What are the major differences in the
Curriculum of 1 year and 2 year B.Ed.
Programmes ?
3. What is the Opinion of the student
teachers up on  theory, practicum and internship
programmes of 2 year B.Ed. Curriculum ?
4. Is there any effect sex, age, experience of
student teachers’ opinion upon the theory,
practicum and internship programmes of B.Ed.
curriculum ?
METHOD:
Descriptive method of research was found to
be most promising for the present research work
as “It helps to explain educational phenomena
in terms of the conditions or relationships that
exist, opinions that are held by the students,
teachers, parents and experts, processes that are
going on, effects that are evident, or trends that
are developing. Because of the apparent ease
and directness of this method, a researcher can
gather information in terms of individual’s
opinion about some issue, by a simple
questionnaire. At times, descriptive survey is
the only means through which opinions,
attitudes, suggestions for improvement of
educational practices and instruction, and other
data can be obtained”. (Kaul, 2009: 105)
DESIGN OF THE STUDY:
To study the growth and development of
secondary teacher education at the national
level in Chhattisgarh the investigator adopted
four different methodological approaches in
descriptive research which resulted in dividing
the present research work into following four
parts:
(i) Policy Perspectives in secondary
teacher education by NCTE 2014 were studied
on the basis of document analysis.
(ii) Analysis of secondary sources was done
to study the expansion pattern of secondary
teacher education in Chhattisgarh from 2010
was done.
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(e) Practice teaching Sessions, Micro Teaching  etc.
 Following are the data compared on these lines are furnished in table 4.2
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The focus of the 2 year B.Ed. Programme
is society and it’s Education by knowing self
and social requirements.

(c) Curriculum (Theory)
The in one year B.Ed. programme was
consisted of 6 theory papers. The focus of
the entire theory part was to enrich the
teacher. They were made to understand how
the present system of education has
emerged. What is expected by a teacher to
do and methodology of two school subject
were included.
The entire teacher education programme
was so superficial that, knowledge about
teaching and learning limits to certain pages.
In the one year B.Ed. course – the content
areas include – Teacher in Emerging Indian
Society which included role of education in
society and the duties of teacher in such
society. They also made informed about the
historical development of the education i.e.
How it has taken present shape and size ?
Psychological aspects of learning, based on
behavioural theories were also part of the
curriculum. The technological advancement
in education and educational management
were the compulsory theory papers and
methodology of two school subjects were
made elective.
Effects of the one year B.Ed. Progamme
As the output of the teacher education, the
society was divided in to three classes viz.
Higher, middle and lower on the basis of
socio-economic status.
The present education system has created,
maintained and promoted to widen the
socio-economic class gaps. Now it seemed
that the entire teacher education programme
as a spiral. It was developed by the middle
class, for the middle class to maintain the
middle class in the society.

Now the status of the people was measured
by the school in which their wards are
studying.  Types of schools range from
roofless to total air-conditioned, English
medium to vernacular schools. Board-wise
differences like CBSE, ISCE and state
board examinations and management wise
differences like private, government aided,
government schools, schools run by local
bodies and minority communities. Each one
has its own agenda and aims and
objectives.
2 year B.Ed. Programme
In the theory part of 2 year B.Ed. curriculum
there are 12 theory papers equally
distributed 6 per year.
The focus of this curriculum is to knowing
self. When a person knows himself better
with his own merits and demerits, he may
understand about the child in-front of him.
This curriculum also reflects how the society
has been divided into different strata, and
the role of education in bridging the strata.
What is the language of the society, and how
can school curriculum be transacted in the
language of the society.
The gender gap was a part of the social
culture. In the changing scenario of the
society, future teachers can learn about the
role of education to minimize the gender
gap.
Result –4
The One year Teacher Education
programme is a composition of 6 theory
papers including 2 school subject
methodologies, and practical and internship/
practice teaching programme. The student
teacher is supposed to write in about 15
copies as assignments and other practical
work.  The one year teacher education
curriculum does not have the capacity to
deal with the different aspects of multi lingual
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and internship programmes of 2 year B.Ed. Programme have been shown in the following
graph.

Table 4
Effect of Sex of the Student teachers on the opinion about theory, practicum

and internship programmes of 2 year B.Ed.

As per the table number 2, it can be stated
that overall opinion of student teachers about
2 year B.Ed. Programme is  positive in
nature as the computed mean value of
overall opinion is 113.28 which is  more than
the average value of the scale 90 (minimum
and maximum scores are 30 and 150).
Result 9.
The opinion of student teachers about
theory, practicum and internship parts of 2
year B.Ed. programme are positive. Overall
opinion of student teachers is about 2 year
B.Ed. programme is also positive.
RQ5. Is there any effect sex, age,
experience of student teachers’ opinion
upon the theory, practicum and
internship programmes of B.Ed.
curriculum ?

In order to study opinion of the student
teachers opinion on the basis of their sex,
locality and years of experience the data
were segregated on various demographic
variables and student t-test  was employed.
The results of the same are shown in the
following table number 4 to 7
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The above table 6 makes us know that, the
mean scores of the opinion about theory,
practicum and internship programmes of
based upon the  experience of student
teachers viz. experienced  and fresher are
37.51.35.33;39.1,38.13 and 39.37,38197
respectively. In order to study the
significance of the differences in mean, t-
test was employed.
There is a significant difference shown
between the mean scores of opinion about
theory papers between fresh and
experienced teachers. (t= 3.07, df 148,
p<.01).

The computed t-values are less than the
table values for Opinion about Practicum
and internship programmes. Hence it can
be stated that –

Result 12.  Experienced student teachers
are having significantly better opinion than
Fresh student teachers about the theory part
of 2 year B.Ed. programme.

There is no significant difference in the
opinion about practicum and internship
programmes of 2 year B.Ed. Programme
among the fresh and experienced teachers.
Experienced student teachers had more
positive opinion on about 2 year B.Ed.
Programme than inexperienced student
teachers. Graphical representation of the
result is given in graph no. 5

3 Item wise analysis of the data
In the item wise analysis it is noticed that –
Item no 6 – There is much difference
between ‘evaluation for learning’ and
‘evaluation of learning’ ?
The response of the student teachers on this
placed in the following table no. 7. It states
that 18 percent are fully agreed with the
statement and about 43 percent are agreed.

Graph No. 5
The graphical representation of Effect of age
of the Students teachers on the opinion
about 2 year B. Ed. course
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has provided opportunity to know strengths
and weaknesses of my-self.” 54.7 percent
of student teachers are fully agreed with the
statement and about 38 percent are agreed.
1.3 percent undecided, about 6 percent were
not agree with the item.

Table 92 year B.Ed. Programme has
provided opportunity to know

strengths and weaknesses of my self

Result 15.
93 percent of the student teachers accept
that 2 year B.Ed. programme has provided
opportunity to know strengths and
weaknesses of his/her self.
Item no 17–  2 year B.Ed. programme has
provided opportunity to learn ICT.
The table 10 shows the response of the
student teachers on item “This programme
has provided opportunity to learn and use

of ICT  in Education.” Only 6.7 percent of
student teachers are fully agreed with the
statement and about 38.7 percent are
agree. 10 percent undecided and about 45
percent were not agree with the item.
Graphical representation of the result is
given in graph no. 8
Table 10
2 year B.Ed. Programme has provided
opportunity to learn ICT

Result 16.
 45 percent of the student teachers accept
that 2 year B.Ed. programme has provided
opportunity to learn ICT.
Item no 25–  2 year B.Ed. programme has
provided opportunity to understand student’s
individual differences.
The table 11 shows the response of the
student teachers on item “2 year B.Ed.
Programme equipped me to understand the

Table 10

Graph 8
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teachers. It has strengthened them in writing
reflection, able to understand the individual
differences among children, helped them to
recognize self identity. It has made them
understand the school culture is a creation
of principal and staff together. They
understood difference between the ‘learning
for evaluation’ and ‘evaluation for learning.’

There was no difference in the opinion about
theory, practicum and internship
programmes of B.Ed. curriculum based on
the sex, locality  and age of the student
teachers.
It is concluded that more stress on ICT area
may be given in the curriculum so that more
digital savvy teachers may be produced.
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